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ABSTRACT 

 
Pre- primary school children need positive early learning experiences to help their intellectual, social and 

emotional development. This lays the foundation for later school success. As a learning strategy, pre-primary school 
teachers give school homework to help children practice what they learn in class. Despite many studies carried out 
on benefits of school homework in primary and secondary school levels, researchers claim that school homework is 
not beneficial to pre-primary school children. This is because they are already tired after being in school the whole 
day and they need time to relax and play. The study was carried out in Ruiru Division, Kiambu County. The design of 
the study was descriptive research design. This paper explores homework as a method of teaching. The study 
population was pre-primary school teachers in Ruiru Division. Simple random sampling was used to select a sample 
of 45 pre-primary schools from which 153 teachers were selected for the study. The data was collected through 
questionnaires which were administered to the teachers. A pilot study was conducted in one public and one private 
school which were not included in the sample. The data was then analyzed using qualitative and quantitative 
methods where the information obtained was organized into themes and concepts using Statistical Package for the 
Social Sciences (SPSS). Teachers believed that homework prompts improved academic performance. The study 
recommended that teachers should ensure they adhere to ECDE guidelines for appropriate teaching-learning 
methods. It was also recommended that school administrators should collaborate with District Center for Early 
Childhood Education (DICECE) to sensitize teachers on the impact on use of school homework as a teaching-
learning method. 

 
Keywords: Homework, Teaching Method 

 
1. INTRODUCTION 

 
The recent review of school homework, research literature conducted by Cameron & Bartel, (2009) claims that, 

most researchers adopt the definition offered by Cooper, in 1989 because it is clear and concise. Cooper has defined 
school homework assignments as tasks set by teachers for learners to complete outside normal lessons usually at 
home in the evenings. Common school homework assignments may include reading, writing to be completed, 
problems to be solved or other skills to be practiced.  Learners may complete school homework alone, with other 
learners or with their parents and other family members. According to Murungi, & Muthee  (2017), some school 
homework is designed to give learners opportunity to practice skills taught in class, promote good working habits and 
a sense of responsibility. Petall, Cooper & Wynn, (2010). argue that school homework is beneficial to some group of 
learners though it primarily benefits learners in the higher grades than those in elementary levels. This study sought 
to establish the factors that influence teachers to give school homework to pre-primary school children. 
Though the pros and cons of school homework have been debated for many years, school homework continues to be 
given to learners often because of a longstanding assumption that it is beneficial to them (Vatterott, 2009).Most of the 
arguments are based on the fact that school homework is good for learners because it teaches them to be 
responsible and that it develops a strong work ethic. It is said when learners have a lot of school homework, it is a 
sign of rigorous curriculum and a good teacher (Vatterott, 2007).Most parents, learners and teachers have strong 
opinions about the usefulness of school homework which has led to significance conflict and debate. In recent years, 
this conflict has intensified as elementary school learners have increasingly been assigned school homework 
(Loveless, 2003). Moreover, the current research does not support these increasing school homework demands on 
young children. Most studies of school homework show either a negative impact or no impact on achievement of 
elementary school learners. This has led to a number of authors to strongly advocate severe reduction or elimination 
of school homework especially to younger children (Bennett &Kalish, 2006; Kohn,  2006;Kralovec& Buell, 2001). 
Researcher has established that school homework has positive effects on learning particularly at the middle and 
secondary school levels (Xu, 2010;Zimmerman & Kitsantas, 2005).Effectiveness of school homework is enhanced by 
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providing learners with choices among school work tasks, which will result in higher motivational and performance 
outcomes, learners’ autonomy and intrinsic motivation (Patall, Cooper & Wynn, 2010). 
Kralovec and Buell (2000) have commented that many educators and parents continue to support the use of school 
homework because they believe it will lead to academic achievement they further argue that there is no real evidence 
to support this position since many school homework researchers admit that the academic achievement of 
elementary learners does not improve as a result of doing school work at home. Kralovec and Buell thus suggest that 
doing school homework can actually be detrimental if it requires learners to complete activities that they are not 
developmentally prepared to do.In his study, Cooper (2006) stressed that all young children should be doing school 
homework but the amount and type should vary according to their developmental level and home circumstances. 
School homework for pre-primary school children according to Cooper should be short leading to success without 
much struggle for children to enjoy. Age appropriate pre-primary school homework ideas they include applying color 
to pictures, writing their names several times or listing items that start with a specific letter. The findings of these 
studies show that there is pre-primary school homework involving suitable activities in the Western World. The 
current study was to investigate on the use of school homework as a method of teaching-learning in pre-primary 
schools in Ruiru Division, Kiambu County. 
 

2. METHODS 

 
The study adopted descriptive research design. Descriptive research design is a method of collecting information 

by interviewing or administering questionnaires to a sample of individuals (Orodho, 2009). This design was found 
appropriate since the study involved collecting information through answering questions that were descriptive in 
nature concerning impact on use of school homework as a method of teaching-learning in pre-primary schools.  
The study was conducted in Ruiru Division, Kiambu County. The division was purposely selected for the study 
because it is a densely populated area with many pre-primary school age children from a diversity of ethnic cultures. 
Purposive sampling was also used to select Ruiru Division because it borders Nairobi County resulting to teachers 
using school homework as a teaching-learning method due to high competition of Standard One intake. Ruiru 
Division is an industrialized area with many public and mushrooming private pre-primary schools. The division 
comprises Ruiru Zone with no other educational zones.The study targeted a population of 509 pre-primary school 
teachers in Ruiru Division, Kiambu County. This comprised of 60 teachers from public pre-primary schools and 449 
from private pre-primary schools. 
 

i. Sampling Techniques 

 
Ruiru Division was purposely selected and stratified random sampling was used to select the schools where the study 
was conducted. The criterion used for stratification was type of school. The sampling frame was drawn from a list of 
all pre-primary schools in the division found at Ruiru District Centre for Early Childhood Education (DICECE) office. 
The schools were categorized into two strata namely public and private pre-primary schools. Stratified random 
sampling was appropriate in this case because the sample was selected in such a way as to ensure that the groups 
were represented in the sample in proportion to their number in the population (Orodho, 2009).Sample Size 
Simple random sampling was used to select a representative sample of 9 public pre-primary schools and 36 private 
pre-primary schools representing 30% of the total population of the pre-primary schools in Ruiru Division. The 
researcher selected 30% of pre-primary school teachers from both private and public schools. According to Orodho, 
(2009).30% of the total population is a number within the acceptable representative sample. A total of 153 teachers 
were sampled out of which 18 of the teachers were from the public pre-primary schools while the remaining 135 
teachers were from private pre-primary schools. 
 
Number of Pre-primary Schools and Teachers Sampled 

Type of school Total number of 
schools  

No. of schools sampled No. of teachers sampled 

Public pre-primary schools 30 9 18 

Private pre-primary schools 120 36 135 

Total 150 45 153 

 
ii. Data Analysis 

 
The data obtained from the respondents was recorded in readiness for analysis. The research involved qualitative 
and quantitative methods. Qualitative data obtained from open-ended questions was analyzed by coding and 
organizing into themes and concepts. Statistical Package for the Social Sciences (SPSS) was used for data analysis. 
The data was analyzed using descriptive statistics such as frequency distribution and percentages. The analyzed 
data was presented in form of frequency tables, bar graphs and pie charts. 
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Logistical and Ethical Consideration 

The researcher obtained an introductory letter from Kenyatta University and used the letter to get research permit 
from the Ministry of Education, Science and Technology. The permit was then taken to the District Education Office 
Ruiru, then to the school administrators. The researcher familiarized herself with the respondents and sought consent 
from them to voluntarily assist in filling the questionnaire. The researcher thereafter informed them the purpose of the 
study. Respondents were assured that the information they would give was to be treated with confidentiality. 
 

3. FINDINGS 
 

i. Teachers’ Demographic Information 

 
The demographic information required from the respondents included age, gender, professional qualifications, 
teaching experience and type of teacher training. This information is presented in the following sub-sections:- 
 

a. Type of School 

 
Schools were categorized as either public or private with the number of teachers involved in the study as presented in 
figure 4.1. 
 

 
Figure 1 Type of School 

 
Majority (84%) of the pre-primary school teachers who were involved in this study were from private schools while the 
rest were from public schools in Ruiru Division, Kiambu County. 
 

b. Gender of the Respondents 

 
The researcher sought to establish the gender of the respondents and the responses are highlighted in figure 2. 
 

Public, 16%

Private, 84%
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Figure 2: Gender of Respondents  

 
Of all the respondents involved in the study, 85% of them were females while the rest of their counterparts were 
males. 
 

c. Age of the Respondents 

 
The age of respondents was as depicted in figure 3

 
Figure 3 Age of the Respondents 

 
Figure 3 shows that  half of the respondents were aged between 31-40 years, followed by those  aged between 21-30 
years, while below a quarter of the  respondents  were 41 years and above. The findings indicate that majority of the 
respondents were between 31-40 years of age. 
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ii. Pre-primary School Teachers and use of School homework in Teaching-learning 

 
The focused on use of school homework in relation to the following dimensions:- 
 
 
 

a. Assigning of School homework to Children in Class 

 
The study sought to establish the extent to which teachers use school homework as method of teaching-learning in 
pre-primary schools. The results were as presented in figure 4.4. 

 
Figure 4: Assigning of School homework to Children 

 
A vast majority of teachers (114) said that they assigned school homework to children in their classes with only (5) of 
them saying that they did not assign any. The results suggest that most teachers used school homework as a method 
of teaching-learning in pre-primary schools. The study findings confirm results of a study done by Loveless (2003) 
who found out that elementary school learners have increasingly been assigned school homework. Vatterott (2007) 
carried out a study on school homework and found that when learners have a lot of school homework, it is a sign of 
rigorous curriculum and a good teacher. The study by Kralovec and Buell (2000) also indicated that many educators 
and parents continued to support the use of school homework because they believe it leads to academic 
achievement. Out of 114 pre-primary school teachers who reported that they assigned school homework to children 
in their classes, 105 teachers said that they assigned school homework to children every day while 9 of them said 
that they did not assign homework on daily basis. 
 

b. Reasons for not Assigning School homework 

 
The five percent of the respondents who never assigned homework to children were asked to state the reasons why 
they failed to assign school homework. Their responses were as presented in Table 1 
 
Table 1: Reasons why Pre-primary School Teachers did not Assign School Homework to Children in their 
Classes 

 
 
 
 
 
 
 
 
 
 

The results in table 1, results reveal that 5% of the respondents gave reasons why they did not assign school 
homework with 2% indicating that children should choose what to do while the rest gave out reasons as presented in 

Yes, 96%

No, 4%

Reasons for not assigning school homework Frequency Percent 

Not applicable (Those who assigned homework) 114 95 

Children should choose what to do 2 2 

Children relax after school 1 1 

So as not to strain children's growing brains 1 1 

We finish our syllabus early 1 1 

Total 119 100. 
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table 4. The findings of this study showed that not all teachers assigned school homework.  This is consistent with the 
findings of Patall, Cooper and Wynn, (2010) who claimed that effectiveness of school homework is enhanced by 
providing learners with choices among school homework tasks. They stressed that this would result in higher 
motivational and performance outcomes, learners’ autonomy and in intrinsic motivation. Contrary to this stance, 
Bennett and Kalish (2006) in their research in United States argued that homework had little value and was actually 
harmful for children under the age of five years. 
 
Table 2 Homework Activities Assigned to Children 

Type of school homework activities teachers assigned to children 

 Frequency Percent 

Number work and language  activities 29 24 

Some work from what was taught during the day 25 21 

Coloring pictures, sound recognition and writing through 
tracing 

2 2 

Answering written questions or exercises from textbooks 2 2 

Creative  arts, number work, English, matching of words and 
pictures 

4 3 

Drawing, coloring, writing  and number work  6 5 

Experiments and filling in blank spaces 3 2 

Language activities  7 6 

Matching words and pictures 3 2 

Modeling and writing  3 2 

Number  work and creative activities  6 5 

Number work, modeling, writing of numbers and alphabetical 
letters 

8 7 

Number work, writing and environment  6 5 

Reading,  number work, Kiswahili, shading and coloring 4 3 

Rewriting  sounds and numbers, filling in missing letters from 
A – Z, matching pictures with sounds, counting and matching 

 
6 

 
5 

Respondents who gave school homework  114 95 

Respondents who did not give school homework 5 5 

Total  119 100 

 
Table 2, shows different school homework activities assigned to children in both public and private pre-primary 
schools. From the table, it is evident that pre-primary school children were assigned various school homework 
activities by their teachers as a method of teaching-learning. The findings given indicate that 24% of the teacher’s 
assigned homework focused on number work and language activities. There were some teachers (21%) who 
assigned work from what was taught during the day. Eight of the respondents assigned homework comprising 
modeling, writing of numbers and alphabetical letters. Seven pre-school teachers assigned homework in language 
activities alone. Four teachers assigned reading, number work, Kiswahili, shading and coloring activities. The findings 
indicate that Science experiments combined with filling in of blank spaces were only assigned by three respondents. 
The current study findings show that the least assigned activities were combination of coloring pictures, sound 
recognition and writing through tracing by two respondents as well as the activity of answering written questions or 
exercises from textbooks. It was therefore revealed that most teachers failed to distribute homework activities in all 
subjects learnt. The study findings clearly imply that the most common school homework activities assigned by the 
respondents were related to number work and English language activities. These findings  agree with  the findings by 
Cooper ( 2006) who did a study  on school homework and indicated that age  appropriate pre-primary school 
homework ideas  include applying color to pictures, writing their names several times  or listing items that start with a 
specific letter.  
 

c. Duration for Homework Completion 

 
The respondents were asked to state time that they gave pre-primary school children to complete the given 
homework. The responses were as presented in Table 3 
  



International Researchers Volume No.6 Issue No.3 September 2017 
 

www.iresearcher.org  

 

P
ag

e9
 

Table 3: Duration given to Children to Complete Assigned School homework 

Duration Frequency Percent 

Less than 10 minutes 13 11 

10-15 minutes 73 61 

16 & above minutes 33 28 

Total 119 100 

 
It was observed that majority of the pre-primary school teachers (61%) gave school homework that would not exceed 
between 10-15 minutes, while 28% gave school homework which was expected to be completed in more than 15 
minutes. The study findings are consistent with findings of a study conducted by Cooper (2007)who reported that all 
daily homework assignments combined should take about 10 minutes multiplied by the grade level of the learner. He 
also added that when reading is included as a type of homework the 10 minutes might be increased to 15 minutes.   
 

d. Completion of the Assigned Homework by all the Children 

 
The study sought to establish whether children completed given assignments or not.  
The responses were as presented in Figure 6  

 
Figure 6: Completion of the Assigned School homework 

 
Almost three quarters of the respondents reported that not all children completed the assigned school homework with 
slightly more than a quarter of them saying that all their children completed the assigned school homework. The 
findings show that most children did not complete given homework. 
 

e. Issues on Completion of Homework 

 
The teachers were asked to name possible factors that affect completion of homework assigned. Table 4 presents 
the findings. 
 
Table 4 Factors that Affect Completion of Homework Assigned 

 Frequency  % 

V
a
l
i
d 

Not applicable (Those who complete homework) 35 29 

Because the ability is not the same 1 1 

Due to their age they forget what they were taught 6 5 

Early retirement to bed and interference by TV programs 1 1 

Forgetting, lack of pencils & books 1 1 

Lack of enough learning facilities 1 1 

Some parents don’t assist their children with it 51 43 

Lack of time because of play 2 2 

Some are assigned some duties after school while others are just lazy 8 6 

Some children don't care about homework 1 1 

They feel tired after school 12 10 

Total 119 100 

Yes, 29%

No, 71%



International Researchers Volume No.6 Issue No.3 September 2017 
 

www.iresearcher.org  

 

P
ag

e1
0

 

 
Some (43) respondents claimed that some parents did not assist their children with homework while 6 respondents 
indicated that, due to age factor their children used to forget what they were taught. Other respondents gave different 
factors that affect homework completion. The study findings indicate that not all pre-primary school children were able 
to complete given school homework. 
 

4. SUMMARRY 

 
The study findings established that school homework was used as a teaching-learning method by majority of the 

respondents in both public and private pre-schools. However, there were a few respondents who reported that they 
did not assign school homework to children due to various reasons which they indicated in their responses. There 
were some respondents who indicated that children should be given a chance of choosing what to do while others 
claimed that children relax after school. The study findings also revealed that there were different school homework 
activities assigned to children in both public and private pre-primary schools. Majority of the respondents assigned 
activities related to number work and English language while applying color to pictures was among the least assigned 
activities. 
When children were assigned with school homework, majority of the respondents expected them to complete it 
between ten and fifteen minutes. However, there were some children who did not complete their homework 
assignments especially those who were not assisted by their parents. 
 

5. CONCLUSIONS 

 
Most teachers from both public and private pre-primary schools were using school homework as a method of 

teaching-learning. The few teachers who did not assign homework had a view that children did not need extra school 
work at home. It was found that not all teachers were trained on use of school homework and therefore not all 
assigned homework to children. It was evident that some of the subjects taught in pre-primary schools were ignored 
since children were rarely given homework relating to all of them. It was concluded that there were various factors 
that affected completion of homework assigned to children including that some parents never assisted their children 
when doing homework. 
 

6. RECOMMENDATIONS 
 

i. For Parents 

 
The findings revealed that most parents demanded for daily school homework for their children. There is need for 
parents to be sensitized by the school administrators on ECDE teaching guidelines required for pre-primary school 
children. They should also be advised that use of school homework is not the only option for academic progress for 
their children. 
 

ii. For Private School Managers and Public School Head teachers 

 
It was established in this study that most school administrators appreciated school homework.  They should therefore 
collaborate with District Centre for Early Childhood Education (DICECE) to organize sensitization workshops for them 
and their teachers on the impact on use of school homework as a teaching-learning method. School administrators 
should also ensure regular monitoring of teaching-learning methods is done in the appropriate manner as prescribed 
by ECDE guidelines. 
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